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THE ASSOCIATION OF MENTAL HEALTH AND CONDUCT OF 
PORT ARTHUR SCHOOL CHILDREN 
CHAPTER I 
INTRODUCTION 
Every individual, from infancy on, faces the 
problem of making adjustments or adaptations to the 
complex situations with which he is surrounded. It is 
obviously the duty of teachers, who are responsible 
for the child approximately one-third of his time, to 
be cognizant of the problems and hazards as well as the 
favorable conditions and desirable outcomes whioh are 
associated with these adaptations. Most parents live so 
close to their children that they fail to detect signs 
of behavior disorders. But the schools are manned by 
professionally trained persons whose knowledge of per­
sonal problems is increasing yearly. Again, we can see 
why the teacher is one of the first lines of defense 
against behavior and mental health difficulties. 
This research is designed to show the relationship 
between problems of behavior and the mental health status 
of a representative group of Lamar Elementary School 
pupils. Certain factors in this regard have led to a 
belief that there is a relationship between these psycho­
social phenomena. 
Many scholars in the field of sociology and 
2 
psychology have given considerable study to problems 
of a similar nature. The behavior of individuals has 
been a fertile field of observation and inquiry. It is 
an age-old question of investigation and research which 
is steadily gaining in popularity. 
To provide a background for this study and give 
it the proper setting, a brief presentation of the 
work of other scholars in the field will be made, 
THEORETICAL STATEMENTS AND RESEARCHES 
OF OTHER SCHOLARS 
In the construction of this problem, a reasonable 
amount of attention was given to theoretical statements 
and researches of other scholars. The following section 
gives a mental picture of representative work which 
has been done in connection with the study of behavior. 
Theoretical Statements of Other Scholars: The un­
desirable conduct of children consists of many offenses. 
They include petty annoyances, violations of rules, 
dishonesties and other groups. Thus, restlessness may 
be associated with a physical handicap, a mental weak­
ness or an emotional distrubance, according to Relnoehl 
and Ayers in their book Classroom Administration. In 
the chapter devoted to behavior difficulties, they 
further state that when a child's acts of conduct be­
come multiplied and more varied in type, they also 
3 
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become more serious* 
George Thurman joins in the concensus of opinion 
that symptoms of mental illness usually appear long 
before serious behavior maladjustments or mental 
breakdowns occur* It is often possible to keep anta­
gonistic or repressive behavior from developing into 
a neurosis or more serious mental illness if a child's 
teacher and other adults Intimately associated with 
him recognize the symptoms, understand their signifi-
2 
cance and give him sympathetic help* 
Paul Thomas Young, in his book Motivation of Be­
havior, states that although behavior depends in part 
upon an organic and mental state, the specific reac­
tions are determined largely by the particular environ­
ment. The environment dominates behavior more in the 
animal than in the ohild, more in the child than in 
the adult, more in the untrained adult than in the 
highly educated* 
It is the contention of Frankwood Williams that 
although many of the behavior problems of adolescence 
may be traced to difficulties arising in early child­
hood, the boy or girl is usually nearing maturity before 
his or her Individual maladjustments amount to active 
1. C, M* Relnoehl and F. C. Ayer, Classroom Administration* 
New York: D. Appleton-Century Company, 1940, 
p. 374 
2. "Health Bulletin for Teachers", Metropolitan Life 
Insurance Company, January, 1949, p* 20 
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disorganization. So long; as the "offensive conduct" 
is the product of childish minds and undeveloped bodies, 
adults tend to minimize both the extent and the im-
3 
porLance of such problems* 
At one time Or. Goddard made the statement that 
every feeble-minded person was a potential delinquent, 
but this has later been disproved. Intensive research 
into the matter of mental ability has shown that the 
average intelligence of the general population is 
4 
strikingly low. Moreover, mental defectives of the 
lowest type are usually arrested for breaking the law 
because they are not held accountable, A certain 
minimum of intelligence seems to be essential for suc-
cessul wrong-doing, Whatever relation mental health 
bears to misconduct, it cannot be considered overwhelm-
inly "causal*• If intelligence is to be measured by 
capacity to make a successful adjustment to one's en­
vironment, it would seem reasonable to assume that 
delinquents who are of normal ability would adjust more 
5 
successfully than the low-grade group. 
Researches of Other Scholars: Because of the im­
possibility of appraising by ordinary tests many of the 
3. Prankwood Williams, Adolescence. New York: Parrar 
and Rinehart, 1930, Chapter 3 
4. Mable Elliott and Francis E. Merrill, Social Disor­
ganization, New York: Harper and Brothers. 
IU34, p. 103 
5. Ibid,, p. 105 
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characteristics of the pupil who is having behavior 
difficulties, the teacher must in many oases use the 
techniques ef controlled observation. This means the 
observation of the activities of the pupil while he 
is at work on some task and the recording of his 
actions as a basis for later evaluation. J. M. 
MoCallister has assembled a list of faulty study habits 
used by pupils in reading and the social studies which 
he used to serve as a guide to determine the extent 
to which these habits were influenced by misconduct. 
E. K. Viokman, in his study, secured judgments on 
the relative seriousness of fifty behavior difficulties 
from teachers and mental hyglenists. The rank order of 
seriousness of the problems was determined by a numeri­
cal score assigned to each. There is considerable dif­
ference of opinion shown by the two groups of judges. 
Certain withdrawing tendencies, such as shyness, fear-
fttliie** and unsocialness mental hyglenists regarded as 
most serious. On the other hand, teachers placed rela­
tively little significance in them. Thus a child may he 
6 
a problem to a teaoher but not to hyglenists. 
In a similar manner, Martens secured judgments from 
twenty-four specialists in education and psychology on 
thirty-one of the offenses in Viokman*s list. This group 
0. C. M. Reinoohl and P. C. Ayer, Classroom Administra-
A tlon. New York: D. Apple'ton-Ceniury Company, 
TOTT, p. 381 
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agreed with teachers In placing sex difficulties, un­
truthfulness, truancy, cheating, and disobedience with 
the most serious* The conflict basis of anti-social 
behavior has been systematically studied by William 
Healy* He presented case material to show that many 
delinquent acts are compulsive and that the compulsions 
arise from a variety of mental conflicts. 
The first studies of mental deficiency as a possible 
cause of delinquent behavior were made when investiga­
tors attempted to differentiate between mentally defec­
tive and mentally ill persons on trial in courts* The 
attempt to differentiate these persons was the result 
of controversies regarding the legal problems involved 
in sentencing those suspected of some mental aberration* 
A mental disease was considered to be a reason for find­
ing an individual not liable to punishment, but mental 
deficiency as a specific mitigating condition was not 
accepted* 
As a result of early observations, it was believed 
that every feeble-minded person was a potential criminal 
and that he should be apprehended before he actually 
engaged in criminal behavior* The first studies were 
made in reformatories and prisons* In 1901, Nibecker 
reported the results of the examination of the inmates 
of a reformatory in Pennsylvania* He stated that 35 per 
cent of the boys were below normal mentality. later 
7 
studies appeared to confirm, with some exceptions, 
the studies of Nibecker and his predecessors. In general, 
the reports showed that the frequency of mental de­
ficiency and mental retardation was at least 15 to 20 
times as great among delinquents and criminals as 
among the general population. 
Studies of school children have shown that problem 
children differ intellectually from those who are con­
sidered to be well adjusted. Haggerty, for example, 
found that children who were retarded as behavior prob­
lems deviated in both directions from the normal range 
7 
of intelligence. He found that the children who were of 
average intelligence presented the fewest behavior 
difficulties which was explained on the basis that the 
requirements of the average school are adapted to the 
abilities of the child of average intelligence. 
GENERAL SETTING OF THE PROBLEM 
Here we find the manner in which this problem was 
set up. It Includes the statement of the problem, soope 
of the problem, methodology involved and the significance 
of the study. 
Statement of the Problem: Much consideration and 
research have been devoted to the study of behavior as 
it affects the various phases of individuals* lives. 
7^ M. 1. Haggerty, The Influence of Undesirable Behavior 
in Puoliti suuuui chiiaruii, JwiHiul of 
Educational Research, 1024, pp. 102-122 
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Scholars in the fields of psychology, sooiology and 
psychiatry have long been concerned about behavior 
tendencies in adults as well as in children, its stimuli 
and results. It is to this end that this study is pro­
posed in shedding additional light on a problem of a 
similar nature. It is designed to show a relationship 
between mental health and behavior characteristics as 
shown by a representative sampling of school children. 
The hypothesis formulated on which this study 
shall he based follows: 
Is there a relationship between behavior 
eharaoteristics and the state of mental 
health of elementary school chlldrent 
Prom this hypothesis, several other basic and per­
tinent questions evolve which are necessary and impor­
tant in the development of this problem. They are: 
1. What is the state of mental health as revealed 
by test scores? 
2. What patterns of conduct are displayed by school 
children in the classroom? 
3. To what extent does the actual mental health 
affect itself in patterns of behavior? 
In order to answer these questions, selected vari­
ables will be used. These are age, sex, mental health 
scores and conduct. 
9 
It Is necessary to understand clearly what is 
meant by certain terms used in the development of this 
problem. The two terras which will be used throughout 
this research are mental health and conduct. By mental 
health is meant a state of freedom from liabilities, 
and a state of the possession of assets which tend to 
mke one approach a normal personality, to be judged 
by scores made on a standardised test. Conduct has 
reference to the way in which a child deports himself 
under classroom supervision and is used interchangeably 
with behavior. 
Scope of the Problem; This study, which is a con­
temporary one, is concerned with Negro school children 
of the Lamar Elementary Sohoo}, Port Arthur, Texas. A 
representative sample was selected for which conduct 
records were kept covering a period of two non-conseou-
tlve weeks* It was felt that two weeks was a sufficient 
period of time to present the conduct patterns of a 
child. The subject matter presented herein includes only 
that which is directly related to behavior characteris­
tics and mental health. 
Methodology; The method used in collecting, analyz­
ing and interpreting the data is one familiar to persons 
in the field of research. A hypothesis was developed re­
sulting from observation, conferences and reading along 
certain educational and sociological lines. This hypothesis 
< 
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was used as a basis for tbe research, out of which 
grew subsidiary but pertinent questions. 
The next step was to choose a sample for study 
which was done in this manner. Conduct records were 
kept for s period of two weeks for each child in grades 
four and five* This record consisted of the number of 
selected acts of misconduct committed by each child 
during this time. Cases were then selected depending 
on the validity and reliability of information obtained* 
Accompanying the conduct records, the California 
Mental Health Analysis Test was administered to obtain 
the mental health liabilities and assets of each case 
to be dealt with. Again, a selection was made from pupils 
who took the test. The tests were scored on the basis 
of existing percentile nomas. 
After the data were collected, the proper tabula* 
tions were made by means of tables and charts. The manu­
script was developed from the information revealed by 
these tabulations. It was then possible to draw speoiflo 
conclusion* resulting from the study. 
Significance of the Study? It is hoped that the in­
formation presented in this study will be of some pro­
fessional value, especially to the teachers of the Port 
Arthur Independent School district, and to others who 
may be interested in discovering and realizing the 
11 
importance of behavior in the process of social inter­
action* Once this situation has established itself, it 
will be possible to initiate a program designed to pro­
vide adequately for probable and apparent disorganising 
forces in the classroom. 
12 
CHAPTER II 
ANALYSIS AND INTERPRETATION OF THE PROBLEM 
Just as there are personal characteristics to 
distinguish one individual from another, there are also 
social characteristics to distinguish one group from 
another. Some of these group characteristics that one 
would consider to he significant in studying a problem 
of this nature are sex, age and general family life. 
The social characteristics which distinguish one group 
from another are many and varied. However, the writer is 
considering here classification, scores made on a mental 
health test, and problems of behavior as found in the 
classrooms where the observation was made. 
On the possibility of the association of these 
characteristics with mental health rests the opportunity 
to test the hypothesis. 
SOCIAL ASPECTS OF SELECTED POPULATION 
In any work of research, it is necessary to present 
a picture of the cases with which one deals as to popu­
lation characteristics. In addition, a picture of general 
family life of the population aggregate will be discussed. 
This section is designed to show such basic aspects as 
mentioned of Lamar Elementary School pupils. 
The Population Characteristics of Selected Lamar 
Elementary School Pupils: A representative sample of 140 
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pupils was selected for study out of a total of 531 
pupils enrolled. This number comprises pupils of the 
fourth and fifth grade only. The sex distribution of 
the pupils of these grades is shown in Table I. 
TABLE I 
PER CENT DISTRIBUTION OP SELECTED 
PUPILS BY CLASS AND SEX 
Per "Cent 
Grade Per Cent Hale Female 
4 50.7 54.3 47.1 
5 49.3 45.7 52.9 
Total 100.0 100.0 100.0 
This Table shows that there are more males than 
females in the fourth grade and more females than males 
in the fifth grade. The total number of fourth grade 
pupils was 71, and 54,3 per cent were males while 47,1 
per cent were females. The total number of fifth grade 
pupils studied was 69, of which 45,7 per cent were males 
and 52,9 per cent were females. 
Significant to the study is the matter of age. It 
was found that in the fourth and fifth grades there was 
an age span from nine to sixteen years. The ages accord­
ing to sex and grade are presented in Table II. 
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TABLE II 
AGE DISTRIBUTION OP SELECTED PUPILS 
ACCORDING TO GRADE AND SEX 
Total Hale Female 
Age Grade 4 Grade 5 Grade < Grade 5 Grade 4 Grade 5 
9 11 1 4 7 1 
ID 13 8 7 2 6 6 
11 22 19 9 6 13 13 
I 2 14 19 10 7 4 12 
13 6 11 5 8 1 3 
14 2 7 2 5 2 
15 3 3 1 3 2 
16 1 1 
Total 71 69 38 32 33 37 
It can be seen that the largest number of pupils 
are over ten years of age. This number represents 107 
or 76.4 per cent of all oases studied. Forty-one of the 
total were eleven years of age, thirty-three were twelve, 
seventeen were thirteen, nine were fourteen, six were 
fifteen, and one was sixteen years of age. In neither 
grade, regardless of sex, is there found a normal age 
and grade distribution. 
Home Life of Selected Pupils: The pupils about whom 
this research was made live in Port Arthur, an industrial 
city, in the state of Texas. The principal sources of 
employment of the head of the family are oil refineries. 
15 
They are The Texas Company and The Gulf Oil Corporation 
and their auxiliary enterprises. Despite the fact that 
the income level is above the average American family 
in most instances, the general scale of living is low. 
Homeownershlp is at a minimum as is the level of formal 
education. Both may be attributed to the fact that the 
population is somewhat of a migratory nature. This 
factor, along with limited recreational facilities, the 
prevalence of numerous night clubs and dives, crowded 
living conditions, and the absence of programs for cul­
tural growth, make the position of the teacher an un­
usual one. It becomes the duty in the classroom to pro­
vide a wholesome life for the child at school as well 
as to give him sufficient encouragement to alter his 
home and community situation. 
ANALYSIS OF TEST MATERIAL 
The Mental Health Analysis has been organized in 
two sections of five categories each. Section 1 is de­
signed to ascertain the presence of mental health lia­
bilities which should be minimized or eliminated as far 
as possible. Section 2 is similarly adapted to the de­
tection of vital mental health assets which should be 
recognized and amplified as far as possible. 
The fact that a pupil has no serious mental health 
liabilities does not mean that he necessarily possesses 
outstanding or even satisfactory assets. He may still 
16 
be weak and ineffective as an individual. Both sections 
of the analysis deal with important factors, and both 
may reveal evidences of mental health difficulties. It 
may be well to note that a high soore on mental health 
assets does not necessarily offset a low score on 
liabilities. To be a normal, effective child, the pupil 
must obtain reasonably high scores on both parts of the 
analysis. The improvement of mental health involves 
activities which eliminate liabilities while at the same 
time increasing assets; or, to put it another way, ac­
tivities whioh Increase assets in turn eliminate lia­
bilities. 
Distribution of Mental Health Liabilities and 
Assets: Comprising the mental health liabilities are 
behavorial immaturity, emotional instability, feelings 
of inadequacy, physical defects and nervous manisfesta-
tlons. By behavorial immaturity is meant a pattern of 
reactions, ideas and desires which are basically infan­
tile. There is little or no development of emotional 
control. Emotional Instability is described as being a 
characteristically sensitive, tense and self-concerned 
quality. One who possesses feelings of inadequacy feels 
inferior and incompetent. This feeling is related not 
only to particular skills or abilities but may be general 
in nature. The individual who possesses one or more 
physical defects is likely to respond with feelings of 
inadequacy and inferiority because of unfavorable com­
parisons with other persons and handicaps in competition. 
17 
Nervous manisfestations are evident In the Individual 
who is suffering from nervous symptoms which are mani­
fested in what appear to be physical disorders, as loss 
of appetite, eye strain, Insomnia, dizzy spells or one 
8 
or more of many other ailments. 
The mental health assets which are to be sought or 
amplified are close personal relationships, inter­
personal skills, social participation, satisfying work 
and reoreation and adequate outlook and goals. By way 
of explanation, close personal relationships has refer­
ence to the person who counts among his acquaintances 
some in whom he can confide, who show a genuine respect 
for him as an individual and who welcome olose friend­
ship with him. Inter-pereonal skills is the ability 
of one to get along well with others. He subordinates 
his egotistic tendencies in favor of the needs and ac­
tivities of his associates. The individual who exhibits 
interest and cooperation in group activities is said to 
be enjoying social participation. Highly important in 
the acquisition of mental health assets is satisfying 
work and recreation. When success is experienced in seek­
ing a formal education, occupational relationships or 
a variety of recreational activities, this need has been 
met. Finally, in this connection, the mentally healthy 
individual has a satisfying philosophy of life that guides 
8. Louis P. Thorpe and Villis V. Clark, Mental Health 
Analysis - Elementary SeriesHanual, Los 
Angeles:California test Bureau, 1946, p. 3 
18 
his behavior ill harmony with socially acceptable, 
ethical and moral principles. The attainment of this 
type of behavior establishes approved personal goals ^ 
and makes reasonable progress toward their attainment. 
With a general setting of mental health having 
been presented, we are now ready to see how the pupils 
in this study ranked on mental health liabilities and 
assets. 
TABLE III 
FREQUENCY DISTRIBUTION OF TOTAL SCORES 
BY GRADE AND SEX 
Scores 
Grade 4" Grade "5 
Total Tiaie Female Total Hale Female 
75- 97 1 1 1 1 
98-113 1 1 8 4 4 
114-125 6 2 4 7 2 5 
126-133 12 6 6 11 8 3 
134-140 14 8 6 12 3 9 
141-147 13 7 6 8 5 3 
148-154 14 8 6 9 2 7 
155-161 7 4 3 4 3 1 
162-169 2 2 8 4 4 
170-179 1 1 1 1 
Total 71 38 33 69 32 37 
It is revealed in the above Table that only males 
made total scores as low as 75-97. This was evident in 
9. Ibid., p. 3 
19 
both grade 4 and grade 5. The highest scores were made 
in grades 4 and 5 by females. These scores fell between 
170-179. The mean score for fourth grade males was 141, 
while the mean score for fourth grade females was 144. 
The fifth grade males made a mean score of 138 and the 
females made a mean score of 145. Thus, it can be seen 
that in both instances the females made higher scores 
than males. 
Chart I shows how the total scores were distributed. 
CHART I 
FREQUENCY DISTRIBUTION OF TOTAL SCORES 
20 
From observation we can se© that the largest 
number of pupils (26) made scores between 134-140. The 
second largest number of frequencies fell at 126-133 
and 148-154. Two pupils made scores between 75-97 and 
two made scores between 170-179. This represents the 
lowest and highest scores. 
A frequency distribution of scores was made show­
ing how scores ranked according to sex in the fourth 
grade. 
CHART II 
FREQUENCY DISTRIBUTION OF TOTAL SCORES 
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Chart II reveals that the lowest scores for males 
were between 75-97, while those of females were between 
98-113 In the fourth grade. The highest scores for 
males were between 162-109 and those of females were 
between 170-179. The largest number of frequencies for 
males fell between 134-140 and 148-154. The largest 
number of frequencies for females fell between 120-133, 
134-140, 141-147 and 148-154. In each of the last four 
groupings, a frequency of 0 was found. 
A similar type of distribution was made for grade 
5 by aexi This Information is shown in the following 
CharU CHART III 
FREQUENCY DISTRIBUTION OF TOTAL SCORES BY SEX, GRADE 5 
> -i 
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The proceeding Chart shows that the lowest scores 
made by males were between 75-97 and ran as high as 
162-169. For females, the lowest scores were between 
98*113 and the highest were between 170*179. The high­
est number of frequencies (9) for males fell at scores 
134-140, while the highest number of frequencies (8) 
for females fell at scores 126*133. 
In the first category of the mental health analysis, 
the following scores were made on liabilities. 
TABLE IV 
SCORE DISTRIBUTION ACCORDING TO GRADE * LIABILITIES 
•PerTTenf 
Grade 4 Grade 5 
Scores Hale Female Hale Female 
10*19 2.6 
20*29 3.1 
30*39 6.1 6.3 2.7 
40-49 2.6 9.1 15.6 16.2 
50-59 10.5 21.2 12.5 27.0 
60*69 39.5 30.3 31.2 29.7 
79-79 31.6 21.2 25.0 16.2 
80*89 13.2 9.1 6.3 8.2 
90-99 3.0 
Total 100.0 100.0 100.0 100.0 
It can be seen that regardless of grade and sex, 
the largest per cent of scores on mental health lia­
bilities fell between 60*69. This Includes the 40 and 
23 
50 percentiles which approximates the average as set 
up on a national basis. However, not all the scores 
were near average, as one male fourth grade pupil 
ranked between the score of 10-19. On the other hand, 
14 male and female pupils in both grades made scores 
over 80. They, therefore, were placed in a percentile 
ranking of 80-99. This is far above average and is con­
sidered outstanding. 
Let us now look at the same type of distribution 
on the basis of mental health assets, 
TABLE V 
SCORE DISTRIBUTION ACCORDING TO GRADE - ASSETS 
Scores 
Per Cent 
tfra de 4 Grade 5 




40-49 2.6 3.0 
50-59 2.6 6.3 2.7 
60-69 13.2 18.2 18.8 21.6 
70-79 60.5 33.3 37.5 24.3 
80-89 15.8 48.4 21.8 48.7 
90-99 5.3 15.6 2.7 
Total 100.0 100.0 100.0 100.0 
The information presented in the above Table 
reveals a different picture from the one previously 
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discussed. There vers no scores made below 40. Seven 
pupils, one of whom was female, made from 90-99. Sixty 
and five-tenths per cent of the male fourth grade pupils 
made from 70-79, while 48.4 of the female fourth grade 
pupils made from 80-89. Thirty-seven and five-tenths 
per cent of the male fifth grade population made scores 
from 70-79, while 48.7 per cent of the female fifth 
grade population made scores from 80-89. This tabula­
tion shows that a larger per cent of females of both 
grades made higher scores than males of both grades. 
A scattergram, according to age, was made to dis­
cover if there was any significant difference in the 
range of scores. This information is found below. 
CHART IV 
SCORE DISTRIBUTION OP MALES ACCORDING TO AGE -
LIABILITIES 
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Here we find that, in liabilities, age seemed to 
have had no important relation to the scores made. Four 
pupils nine years of age made scores from 00-89; nine 
pupils ten years of age made scores from 10-89; fifteen 
pupils eleven years of age made scores from 30-79; seven­
teen pupils twelve years of age made scores from 40-89; 
seven pupils thirteen years of age made scores from 40-
89; seven pupils fourteen years of age made scores from 
30-79; four pupils fifteen years of age made scores 
from 20-69, and one sixteen year old pupil made between 
40-49. 
To find if the same is true of scores made on assets, 
Chart V is presented. 
CHART V 
SCORE DISTRIBUTION OF FEMALES ACCORDING TO 
AGE - LIABILITIES 
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Again, we see no appreciable influenee of age 
on scores made* The range of scores ran from 40-49 
to 90-99 for nine year olds to 60-69 for fifteen year 
olds* Pupils of the ten, eleven, twelve, thirteen, and 
fourteen year old group made no scores below 30 or 
above 89. 
A correlation of soores and age of males showed 
that a correlation of .05 existed. This is not consider­
ed significant. The relationship between soores and 
age of females yielded a correlation of .01 which also 
shows no influence of age upon scores. 
In a similar manner, a score distribution accord­
ing to age was made for mental health assets. 
CHART VI 
SCORE DISTRIBUTION OF MALES ACCORDING TO 
AGE - ASSETS 
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Chart VI shows that the nine year olds made scores 
from 40-79, This represented the lowest class of scores. 
In all other age groups the scores fell from 50-99 for 
males. It is significant to note that seven males made 
scores from 90-99 and only one made a soore as low as 
40-49, The mode was reached at scores 70-79. 
Do females tend to show as many mental health assets 
as males? This information may he seen in the following 
Chart, 
CHART VII 
SCORE DISTRIBUTION OP FEMALES ACCORDING 
TO AGE - ASSETS 
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Ve find that one female made a score as low as 
40-49 and only one made a soore as high as 90-99. How­
ever, the mode was reached at scores 70-79. 
Nowhere did scores appear to increase or decrease 
with an increase or decrease in age. To prove this 
supposition, a correlation hased on mental health assets 
and age was run. For both males and females, the corre­
lation was .02 showing no significant relationship. 
Distribution According to Percentile Norms: It is 
interesting here to note how the pupils of this school 
rank on the mental health analysis test according to 
national percentile norms. These percentile norms of 
the Mental Health Analysis - Elementary Series to ap­
proximately 1,000 pupils in grades 4 - 8 in nine separate 
schools districts in three states. In the preparation 
of these norms it was found that there was no signifi­
cant differences by sex or grade and that Individuals 
in each group showed variations from very low to high 
10 
scores in each of the categories. 
By way of explanation, a percentile may be described 
as a point on a 100-point scale which indicates the per 
cent of individuals receiving scores which fall below 
a particular percentile* For example, a pupil whose 
score falls at the 30 percentile point exceeds 30 per 
cent of the pupils on whom the test was standardized. 
It may also be interpreted to mean that this pupil is 
lower than 70 per cent of the pupils in the standard 
10. Ibid., p. 5 
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group. 
The following Chart shows a per cent distribution 
of pupils by percentile rank and sex. 
CHART VIII 
PER CENT DISTRIBUTION OF PUPILS ACCORDING 
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Chart VIII shows that nore females (23) ranked 
in the 50*59 percentile, as compared with seventeen 
males. The lowest percentile point (0*9) was reached 
30 
by three males. The highest point (80-89) vas reached 
by eight males. Females ranked a little higher, begin­
ning with the 10-19 percentile point and running to the 
90-99 point. Females outranked males in every percentile 
group except the 30-39 and 40-49 groups. 
The following series of Charts will show how 140 
elementary school pupils compare with the standard 
percentile ranking. This comparison is made on the basis 
of assets and liabilities according to age groups. 
CHART IX (a) 
PERCENTILE DISTRIBUTION OF ASSETS AND LIABILITIES 
ACCORDING TO AGE GROUPS 
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CHART IX (c) 
PER CENT DISTRIBUTION OF EMOTIONAL INSTABILITY 
SCORES BY AGE GROUPS 
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CHART IX (d) 
PER CENT DISTRIBUTION OF FEELINGS OF INADEQUACY 
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CHART IX (e) 
PER CENT DISTRIBUTION OF PHYSICAL DEFECTS 
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CHART IX (f) 
PER CENT DISTRIBUTION OP NERVOUS MANIFESTATIONS 
SCORES BY AGE GROUPS 
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In Chart IX (a) it can be seen that all age groups 
ranked higher in mental health liabilities than in men-
tal health assets* This means that the pupils were free 
of more liabilities and possessed fewer assets. Charts 
IX i£b-f) show the percentile rank in the mental health 
liabilities of males and females according to age. The 
rank of females increased with age in behavorial immaturi­
ty t feelings of inadequacy and physical defects, while 
decreasing in emotional instability and nervous manis-
restalions. In the same group, males decreased in per­
centile rank with an increase in age in each of the 
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five categories. There was little significant difference 
in the percentile rank of males and females in the 
middle age group, 12-14 years. 
The pattern of percentile rankings in mental health 
assets will be revealed in the following Charts. 
CHART X (a) 
PER CENT DISTRIBUTION OF PERSONAL RELATIONSHIPS 










CHART X (B) 
PER CENT DISTRIBUTION OP INTER-PERSONAL SKILLS 
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CHART X (o) 
PER CENT DISTRIBUTION OF SOCIAL PARTICIPATION 
SCORES BY AGE GROUPS 
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CHART X (d) 
PER CENT DISTRIBUTION OF SATISFYING WORK AND 














CHART X (e) 
PER CENT DISTRIBUTION OF ADEQUATE OUTLOOK AND 
















This 9si*i08 of Charts show that females tend to 
increaso In percentile placement vlth an Ineroaso in ago 
in inter-personal skills and satisfying work and re-
creation. Social participation roachos an average, while 
close personal relationships and adequate outlook and 
goals show a downward trend with an increase in age. 
There is a decrease in percentile rank for males 
with an Increase in age in close personal relationships 
and satisfying work and recreation. Inter-personal skills 
show a slight increase in the 15 years and over age 
group as does social participation and adequate outlook 
and goals. The males and females in the 9-11 years age 
group placed higher in close personal relations and 
inter-personal skills; the males and females of the 15 
years and over age group ranked highest in social parti­
cipation; the males of the 9-11 years age group and fe­
males of the 15 years and over age group ranked highest 
in satisfying work and recreation; and the females of 
the 12-14 years age group and the males of the 15 years 
and over age group were highest in adequate outlook and 
goals. 
This picture of the pupils with whom this study was 
made has been presented with reference to profiles for 
borad age groups according to the instrument of investi­
gation which was used. The foregoing facts have shown 
the state of mental health of Lamar Elementary School 
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pupils* It was found that they ranked from the very 
lowest to the very highest, with a mode being reached 
around the average* It is safe to say that there are 
more pupils above average than below in both mental 
health liabilities and mental health assets. This is 
indeed a noteworthy characteristics, for it means that 
they are, on the whole, physically, socially, morally, 
and mentally adjusted. 
ANALYSIS OP CONDUCT MATERIAL 
The conduct record sheets whioh were used in con­
junction with the mental health analysis test were 
prepared by the writer. It consists of an array of be­
havior problems as are experienced in the classroom. A 
total of nineteen aots of misbehavior were used. These 
acts were arrived at through professional reading and 
conferences with the teachers whose pupils were involved 
in the study. It was agreed that behavior unbecoming to 
a child, behavior unbecoming in the classroom, annoy­
ances to the teacher and / or annoyances to other class­
mates constituted a behavior problem. Vlth this in view, 
the following were set up as problems in Lamar Elemen­




3. Chewing gum 
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4. Writing notes 
5. Throwing paper 
6. Walking unnecessarily 
7. Reading comic hooks 
8. Promiscuous writing on blackboard 
9. Teasing classmates 
10* Out of seat 
11* Singing 
12, Fighting 
- J /  "  !  
13* Quarreling 
14* Impudence 
15. Resisting punishment 
16. Lying 
17. Stealing 
18* Using profanity 
19. Truancy 
This list represents several groups of behavior 
problems. We may consider problems one through twelve 
as being those of classroom decorum, while problems 
thirteen through fifteen involve inter-personal relations 
and sixteen through nineteen are concerned with social 
end personal disorganization. 
Distribution of Aots of Misconduct: In securing 
the data on conduct, the frequency of aots of misconduot 
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During the first week it was found that more 
pupils were guilty of talking to the extent of annoying 
others or disturbing classroom activities than they were 
of any other item on the list. Pupils were spoken to by 
the teacher 86 times for talking once, 53 times for 
talking twice, 23 times for talking three times and 11 
times for talking four times. The second greatest annoy­
ance was reading comic books. This was often done during 
classroom recitations and periods for study. Pupils were 
spoken to 31 times for reading comic books once, 9 times 
for reading comic books twice, and 7 times for reading 
i 
comic books three times. There was no reocourence of 
this problem four times. Chewing gum, which is discourag­
ed in the classroom, took third place in the acts of 
misconduct. Pupils were corrected 29 times for chewing 
gum once, 12 times for chewing gum twice, 10 times for 
chewing gum three times and 3 times for chewing gum four 
times. The remaining acts of misconduct took the follow­
ing order with reference to frequency of occurence: 
4. Quarreling 
5. Out of seat 
6. Truancy 
7. Fighting 
8. Walking unnecessarily 
9. Sating 
10. Writing on blackboard 
11. Throwing paper 
12. hying 
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13. Writing notes 
14. Use of profanity 
15. Impudence 
16. Stealing 
17. Resisting punishment 
18. Teasing classmates 
19. Singing 
During the second week, the frequency of acts of 


































Again we find that talking was the most serious 
behavior problem, while walking was seeond and reading 
comio books was third. Chewing gum ocoupied fourth 
plaee instead of third place as during the first week 
of observation. The remaining problems ranked as follow: 
5. Quarreling 






12. Writing on blackboard 
13. Writing notes 
14. Throwing paper 
15. Stealing 
16. Use of profanity 
17. Singing 
18. Resisting punishment 
19. Teasing 
It may be noted that no eases of singing, resist­
ing punishment and teasing were observed in the class­
room by reoording teachers during the second week. 
Distribution of Behavior Problems By Sex: Vhat are 
the patterns of behavior problems according to seat Are 
males more disorderly than females or is the reverse 
the caset Ve shall see in Chart XIII which follows. 
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CHART XIII 
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In the first week of observation, it appears 
that females excelled in talking, chewing gum and mis­
cellaneous items. Males led in reading comic books, 
moving to unassigned seat, miking unnecessarily in the 
classroom, fighting, truancy, throwing paper. Impudence 
and writing on the blackboard. 
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The trend of behavior problems exhibited during 
the second week is shown in the following Chart. This 
distribution was made on the basis of sex. 
CHART XIV 
PER CENT DISTRIBUTION OF BEHAVIOR PROBLEMS 
BY SEX - 2nd VEEK 














MS ATI A L- E 
> > > > > > >  F E  M A L E  
////, 1111 1 n / <717 r / / n 
ff/l. ' / / / /  //// //A 
7777 / / / / 7 7 7/ / 7/. '_ZA 
77/7 7/7 / T/A 
m 
/ / /  7  7/7 ) / 7 7 ! 7 7/ 7/ / / 7 '77 7 7 7 7 < 7 7 7 7 7 A 
7// / ' 7 77 >77 7 ' 777 7 7 7 '77/ 7 7 A 
//// 77 7 '77/, ' 7 7 V 7 / '7 / 7 7% 
/  7 / >  7 77 '7 7 7 y / 7 7/ '/A 
/ ( /  '// 7 ///7 771 
/ / /  >  77 7 7 7 7 •77-/. 1 
77/ " / /  7  7 7/ 7 / / / 2 
J 
Chart XIV shows that females led in eating, 
quarreling, moving from assigned seat and fighting. It 
47 
may be noted that eating did not appear as a major 
offense daring the first week. The males led in eaoh 
of the remaining six categories. 
Distribution of Behavior Problems According to Age 
Groups: Another distribution of behavior problems of 
interest would be according to age groups. Let us find 
out what problems are characteristic of particular 
age groups. 
TABLE VI 
PER CENT DISTRIBUTION OP OCCURENCE OF BEHAVIOR 




9 - 1 0  11 - 12 13 - 14 15 - 16 
Talking 100.0 31.4 37.4 25.2 6.0 
Chewing Gum 100.0 49.2 32.4 16.2 1.9 
Reading 
Comic Books 100.0 25.6 51.4 12.2 10.8 
100.0 70,5 16.4 8.2 4.9 
Out of Seat 100.0 34.2 29.1 26.3 10.4 
Quarreling 100.0 27.8 55.6 2.8 13.7 
Impudence 100.0 13.3 60.0 13.3 13.3 
Truancy 100.0 18.8 81.2 
Eating 100.0 68.8 31.2 
lyin* 100.0 41.6 16.6 41.6 
All others 100.0 42.1 34.3 17.9 5.3 
The 11-1& Y«ar olds are the "talkers* of the total 
group. Following closely is the 9-10 year old group. 
In the case of chewing gun, the 9-10 year olds lead 
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with an occurence of 47 tines, this frequency decreases 
with an increase in age. Walking, reading conic books 
and writing on the blackboard ooeupy the tine of the 
younger groups decreasing with an increase in age. It 
is shown in the proceeding Table, then, that the 9-10 
and 11-12 year old groups are the trouble shooters in 
the classroon. It is noticeable, however, that the 
older pupils are guilty of such misdemeanors leading to 
social disorganization as using profanity and truancy. 
A picture of behavior problems encountered in the 
classroom has revealed that talking, chewing gum, read­
ing comic books, walking, moving from assigned seat, 
quarreling and fighting constitute the largest source 
of misbehavior. They are the type of acts, when correct­
ed in time, do not lend themselves to serious conse­
quences, but may otherwise contribute to undesirable 
personalities. 
CORRELATION OP MAJOR BEHAVIOR PROBLEMS AND 
MENTAL HEALTH SCORES 
The assumption on which this study is centered 
is that a relationship exists between the state of men­
tal health of elementary sohool children and their prob­
lems of conduct. The extent to which this assumption is 
true can be seen now in the following charts and dis-
ousslons. 
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Correlation of Mental Health Scores and Talking: 
Attention is directed now towards discovering if there 
is an existing relationship between mental health 
soores and talking in the olassroom. The Chart below 
is presented for this purpose. 
CHART XV 
SCORE DISTRIBUTION OP SELECTED PUPILS 
ACCORDING TO TALKING 
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Prom the Chart above, there seems to be no signi­
ficant influence of scores on frequency of talking in 
the olassroom. No definite pattern appeared in this 
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distribution, but these date were not considered con­
clusive from mere observation. A eoeffloient of corre­
lation was run which yielded a .0. This correlation 
substantiated the belief that no relationship existed 
between talking and mental health soores. 
Correlation of Mental Health Scores and Chewing 
Cum: To discover If the same relationship is true in 
the case of chewing gum and mental health soores, Chart 
XVI is presented. 
CHART XVI 
SCORE DISTRIBUTION OP SELECTED PUPILS ACCORDING 
TO CHEWING GUM 
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Chart XVI shows that only six times did chewing 
gum reoccur as many as four times. Twenty-seven times 
gum was chewed onoe, with the majority of pupils (88) 
not guilty of this act at all. Is there a relationship 
here of chewing gum and mental health scores? At a 
glance, it would appear not so. The correlation in this 
instance again yields .0, interpreted to mean no sig­
nificance can be attached to mental health soores and 
chewing gum. 
Correlation of Mental Health Scores and Reading 
Comic Books: The third and final chart for correlation 
is presented below* A distribution is made here of 
scores and the frequency of reading comic books. 
CHART XVII 
SCORE DISTRIBUTION OP SELECTED PUPILS 
ACCORDING TO READING COMIC 
BOOKS 
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Comic books were read more once (20 times) with 
the number of reoccurenoes decreasing steadily. One 
hundred and three pupils never read comic books in 
the classroom and scores made on the mental health 
analysis test seemed to have made no difference on 
the frequency of the behavior problem. To verify this 
supposition, a coefficient of correlation of .0 shoved 




SUMMARY AND CONCLUSIONS 
Prom this study of ths association of mental health 
and behavior problems uncovered in the classroom on 
an elementary school level, there are definite conclu­
sions which have been reached. These conclusions are 
based on the pertinent questions which were proposed 
in the introduction to this research. The questions are: 
1. What is the state of mental health as revealed 
by test scores? 
2. What patterns of misconduct are displayed by 
school children in the classroom? 
3. To what extent does the actual mental health 
affect itself in patterns of behavior? 
In order to answer these questions, four variables 
were used. They were mental health scores, acts of mis­
conduct, age and sex. 
In answer to the first question, the state of mental 
health was determined by scores on a standardised test. 
For males, the scores ranged from 10-19 to 80-89. The 
scores on mental health liabilities for females was 
slightly higher, beginning at 20-29 and running to 90-99. 
This tells us that the females are more free of mental 
health liabilities than males. The scores on mental 
health assets ranged from 40-49 to 90-99 for males and 
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from 50-59 to 90-99 for females. Again, females rank 
slightly higher than males. The conclusion may he 
that females are more mentally healthy than males. 
According to a percentile distribution of lia­
bilities and assets according to age groups, the follow­
ing was found: 
1. The average liabilities percentile rank for 
9-11 year olds was 46. 
2. The average liabilities percentile rank for 
12-14 year olds was 48. 
3. The average liabilities percentile rank for 
15 years and over was 33.5. 
4. The average assets percentile rank for 9-11 
year olds was 44.5. 
5. The average assets percentile rank for 12-14 
year olds was 46. 
6. The average assets percentile rank for 15 years 
and over was 17. 
This information shows that the average percentile 
rankings only approximate the norm of 50 and in some 
instances fall far below. 
Secondly, the population was distributed on the 
, . . , . 
basis of problems of misconduct. Talking led all of the 
nineteen behavior problems in every instance of distri­
bution. More females committed this act than males. In 
second and third places respectively were chewing gum, 
also led by females, and reading comic books led by the 
55 
male population* 
The ansver to the third question is contained in 
a correlation of tabulations revealed in the answers 
to questions one and two. In no instance of correlation 
of soores with the three major behavior problems 
(talking, chewing gum and reading comic books) was there 
a significant relationship* Neither of the three was 
influenced by high, average or low scores, indicating 
the state of mental health* 
There is no relationship between the mental health 
of elementary school children and behavior problems 
experienced in the classroom as evidenced by the data 
in this study* 
APPENDIX A 
Instruments of Investigation 
1. California Mental Health Analysis 
2. Conduct Record Sheet 
MENTAL HEALTH ANALYSIS—Elementary Series, Form A 
Devised by Louis P. Thorpe and Willis W. Clark 
Ernest W. Tiegs, Consultant 
Do not write on this booklet unless told to do so by the examiner. 
Directions: 
If you are to use a special answer sheet, the method of answering questions is explained 
on the answer sheet. If you are to mark your answer on this booklet, the questions will be 
answered by making a circle around the YES or NO. Do the following examples: 
A. Have you ever been to a mov­
ing picture theater? YES NO 
B. Are you less than ten years 
of age? YES NO 
On the following pages are more questions. 
On some of them you will make a circle around 
YES, and on others you will make a circle 
around NO. When told to begin you are to 
go right on from one page to another until 
you have finished them all. 
Name Sex: Boy—Girl 
Sch°°l - ...Age Birthday 
Teacher Grade Date 
1. Lib. . . 






Em. Ins. . 
Fl. Ina. . 
Ph. Def. . 
Ner. Man. 
A. CI. Per. Rel. . . . (a) 
B. Intp. Sk. ... . (b) 
C. Soc. Par. . . . 
D. Sat. W. and R. . . (d) 
E. Ot. and GIs. . . . (e) 
Total Score 
Score 
( I )  











(Chart percentile rank here) 
30 40 50 60 70 
20 30 40 50 6 70 
80 90 95 99 
80 90 95 99 
1 5 10 20 30 40 50 60 
PERCENTILE 
70 80 90 95 99 
Copyright, 1946, by California Test Bureau 
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5916 Hollywood Boulevard, Los Angeles 28, California 
1. Do your folks usually let you 
have some of the friends you 
want? 
2. Do you sometimes have a good 
talk with one or more of your 
teachers? 
4. 
Are you usually able to get the 
best seat at a program or other 
meeting? 
Do you often start eating be­
fore the others because they 
make you wait too long? 
Do your friends seem to think 
that you are going to get along 
well? 
Do people seem to hurt your 
feelings more often than they 
do the feelings of others? 
Are things often so bad that 
you feel as though life is hardly 
worth living? 
Are you often worried about 
things without knowing why? 
9. Do you know how to keep 
people from feeling bad when 
they make a mistake? 
10. Do you keep from showing that 
you are bothered when you 



























Are people often so unfair to 
you that you have to make a 
good many excuses? 
Do you like to be alone rather 
than with others? 
Do people seem to think you 
do your share when there is 
work to be done? 
Have you found it hard to 
make friends with the people 
you like? F 
Do you usually try to work or 







16. Are most of your school sub­
jects interesting? YES NO 
d 
17. Do you worry because your 
legs are too large or too small? YES NO 
0 
18. Are you troubled because your 
chin does not look right? YES NO 
0 
19. Are you unhappy because 
people notice that you have a 
scar or marks on your face? YES NO 
0 
20. Do you spend more time than 
you need to on your school 
work? YES NO 
d 
21. Do you believe that all people 
should be treated right? YES ON 
e 
22. Do you believe that working 
people are just as good as those 
who have lots of money? YES NO 
e 
23. Do you have a hard time going 
to sleep? YES NO 
p 
24. Do you believe that people 
who do the right things will 
usually win out? YES NO 
e 
25. Do you often bite your finger-
nails? YES NO 
p 
26. Have you found that it pays to 
make a fuss when people try to 
stop you from doing the things 
you like? yes NO 
i 
27. Do some boys or girls get into 
your way so much that you 
push them aside? YES NO 
I 
28. Does your family sometimes 
go to picnics or other places 
with you? YES NO 
a 
29. Do you have some good friends 
of your own age? YES NO 
30. Do you have a very good friend 
who will talk with you about 
your troubles? 
31. Do you often feel as though 
something keeps you from do­
ing things that you would like 
to do? 
32. Do you usually try to find out 
what your friends like to do? 
33. Do you usually tell people 
when they do something well? 
34. Do you often become so lost 
in your thoughts that you fail 
to notice the people around 
you? 
35. Are you more contented when 
you are alone than when you 
are with other people? 
36. Are you a member of a group 
that often does interesting 
things? 
37. Do you usually have your best 
times with boys or girls who 
are younger than you? 
38. Do you like to play games in 
the homes of your friends? 
39. Do you take part in plays or 

























Have you found that most 
pupils seem to get along in 
school better than you do? 
Do you feel bad because of 
pimples or marks on your skin 
that keep you from looking 
nicer  ? 
Do you have some kind of 
work to do that you like very 
much? 
I  
Do you feel that you are al­
lowed to do most of the things 









44. When you play, do you like to 
play hard? 
45. Do you feel bad because your 
body is not as well formed as 
you would like? 
46. Do you often have stomach 
aches? 
47. Do you often think about what 
you are going to be when you 
grow up? 
48. Do you believe that you should 
treat people the way you would 
like to be treated? 
49. Do you get dizzy rather often? 
50. Do you hum a great deal of 
the time? 
51. Have you been able to get even 
with people you do not like 
by refusing to speak to them? 
52. Do you try to stay away from 
people who will not let you do 
the things you like? 
53. Is someone at home usually 
nice to you when you are in 
trouble? 
54. Have you found that if you 
don't do it first, someone else 
will usually take the biggest 
piece of pie or cake? 
55. Do other peoples' feelings often 
seem to be hurt by things you 
say? 
56. Have you found that it pays 
to tell people when they have 
good ideas? 
57. Do your friends seem to think 
that you are fair with them? 
58. Do you often worry because 
people do not like you as well 






























59. Are you often troubled because 
your plans do not turn out 
well? YES NO 
60. Can you often stop a quarrel 
without hurting peoples' feel­
ings? YES NO 
b 
61. Do you often feel that mem­
bers of your family do not like 
you as well as you deserve? YES NO 
n 
62. Do people often say that you 
have not done your work as 
well as you should? YES NO 
n 
63. Do your classmates seem to 
think that their ideas are bet­
ter than yours? 
64. Do you sometimes go camping 






65. Do most of the other pupils 
seem to think they are better 
looking than you? YES NO 
66. Do you usually look forward 
with pleasure to the duties of 
the next day? 
67. Do you feel that teachers 
usually treat the pupils as fair­
ly as they should? 
YES NO 
d 
68. Do you worry about the things 
people say about you because 
you are too thin? 
YES NO 
d 
69. Are you concerned because 
there are many things you can­




70. Are you unhappy because of 




71. Do you think that people who 
are either richer or poorer than 
you should be treated well? YES NO 
72. 
73. 
Do you often have headaches? YES NO 
Do you believe that what peo­
ple do is more important than 
who they are? YES NO 
74. Do you think that it is as im­
portant to behave well as it is 
to know a great deal? YES NO 
75. Do you think that people 
should be as careful of other 
peoples' things as they are of 
their own? YES NO 
76. Is there someone at home who 
will talk with you about your 
problems? YES NO 
77. Have you found that you can 
get things quicker by demand­
ing what you want? YES NO 
78. Do your folks let you pick your 
clothes or other things you 
need? 
79. Do the people at home often 
let you help decide what the 
family is going to do? 
YES ON 
a 
80. Have you found that it pays to 
tell others right out about 






Do you usually go out of your 
way to help others? 
YES NO 
I 
Do you often feel unhappy 




Are you often so busy with 
your own thoughts that you 
do not hear what other people 
say? YES NO 
84. Do you feel better when you 
let people know that you see 
their faults? 
85. Is it easy for you to get your 
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86. Are you a member of Cubs, 
Scouts, Bluebirds, Girl Scouts, 
or some other similar group? YES NO 
C 
87. Do you like to be with your 
friends as much as you can? YES ON 
C 
88. Do many people make the mis­
take of thinking they cannot 
depend on you? YES NO 
n 
89. Do you like to go to school 
parties or socials? YES NO 
C 
90. Do you need a great deal of 
help from your teacher in order 
to do your best work in school? YES NO 
n 
91. Do you feel bad because there 
is something wrong with your 
mouth or lips? YES NO 
O 
92. Are you troubled because there 
is something wrong with your 
feet or legs? YES NO 
O 
93. Do you think that you are do­
ing well in school? YES NO 
94. Do you usually feel good after 
you have worked or played 
hard? YES NO 
d 
95. Do you have interesting things 
to do when you get tired of 
of work or study? YES NO 
d 
96. Do you stutter some at times? YES NO 
p 
97. Do you find that you must 
squint your eyes a great deal? YES NO 
p 
98. Do you believe that people of 
other races are entitled to their 
rights? YES NO 
e 
99. Do you have the habit of tap­















Are you often bothered with 
eye strain? YES NO 
P 
Does it pain you more when 
you get hurt than it does most 
other people? YES NO 
i 
Do you find that it pays to get 
mad at people who say mean 
things about you? YES NO 
i 
Do you have some good friends 
among your cousins or other 
relatives? YES NO 
a 
Do people at home usually 
seem to believe the things you 
tell them? YES NO 
a 
Are many people so unfair that 
they expect you to keep your 
feelings to yourself? YES NO 
Do you like to give your class­
mates credit for what they 
know? YES NO 
b 
Have you found that it is best 
not to tell people what to do? YSE NO 
b 
Have people often said unfair­
ly that you have many poor 
ideas? YES NO 
Do you find that it is hard for 
you to rest and take things 
? easy: 
Are you often worried about 




Do you like to do things rather 
than read or think about them? YES NO 
C 
Have you found that many 
people are hard to get along 
with? YES NO 
n 
Do people often seem to think 
that you are not as bright as 
you really are? YES NO 
- 5 -
114. When there is time do you 
usually play or visit with your 
classmates? 
115. Do you like to study with other 
boys or girls rather than alone? 
116. Do you worry because you 
think your nose is not nice 
looking? 
117. Do you spend part of your 
time reading about pets and 
other animals? 
118. Are there a number of things 
which you like to talk about 
with your friends? 
119. Do you sometimes feel bad be­
cause your feet are too large or 
too small? 
120. Have you often felt that your 
ears are not nice looking? 
121. Should people suffer when they 
do wrong? 
122. Do you believe that being 
happy depends more on what 
you do than on what others do 
for you? 
123. Do you sometimes walk or talk 
in your sleep? 



















125. Should everyone be as careful 
to do what he ought to do as 
to ask for his rights? 
126. No matter how hard it is, do 
you usually get people to pay 
attention to you? 
127. Do you feel that your folks 
like to have you bring friends 
home with you? 
128. Do you often have good times 
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Do many people pay so little 
attention to your needs that 
you have to quarrel with them? YES NO 
i 
Do you have to make a fuss be­
cause you are expected to do 
so many things? YES NO 
i 
Have you often felt that you 
have more bad luck than most 
people? YES NO 
m 
Do you usually help other peo­
ple have a good time at parties? YES NO 
b 
Do you usually do what you 
say you will? YES NO 
b 
Do you usually keep from talk-
ing much about the things you 
know? YES NO 
b 
Have you found that you some­
times like and sometimes hate 
the same people? YES NO 
m 
Do you do several things which 
are of interest to other boys 
or girls? YES NO 
C 
Have you often felt that you 
were left out of things you 
would like to do? YES NO 
n 
Have you found that most 
people usually think about 
themselves and forget others? YES NO 
n 
Do you feel that most people 
manage to get more attention 
than they deserve? YES NO 
n 
Do you sometimes go to pro­
grams or socials with other 
people? YES NO 
C 
When you work, do you like to 
work hard? YES NO 
d 
Do you like your work well 
enough so that you do it with 
care? YES NO 
d 
0 b C H 
143. Do you sometimes feel bad be­
cause you can't do what you 
would like with your hands or 
feet? YES NO 
O 
144. Do you often feel bad because 
you can't see well enough to 
read and do others things? YES NO 
O 
145. Do you like to spend part of 
your time working or doing 
other things outdoors? YES NO 
d 
146. Do some of your muscles some­
times tremble? YES NO 
p 
147. Do you seem to catch cold very 
easily? YES NO 
P 
148. Do you believe that every per­
son has a right to his own be­
liefs and ideas? YES NO 
e 
149. Is it wrong to take things you 
need very much if you are sure 
you won't get caught? YES NO 
e 
150. Do you find that you are sel­
dom hungry? YES NO 
p 
151. Does someone at home help 
you get the money you need 
for things? YES NO 
a 
152. Are many people so unfair that 
you have to treat them badly? YES NO 
i 
153. Does one of your folks often 
take time to do things you 
like? YSE NO 
a 
154. Do you know someone who 
will keep your secrets? YES NO 
a 
155. Do you get along best if you 
pay little attention to other 
people's feelings? YES NO 
i 
156. Do you find it better not to tell 
people about their faults? YES NO 
b 
157. Do you often feel that there is 
no use to keep on trying to do 
all the things people want you 














Is it easy for you to like the 
things other people are doing? YES NO 
b 
Have you found that there are 
very few people who are good 
friends for long? YES NO 
m 
Have you found ways of get­
ting out of most of the things 
you do not like to do? YES NO 
Do you sometimes help to plan 
or carry on a party? 
Are you a member of a boys' or 
girls' group that does interest­
ing things? 
Have you often felt that you 
need more courage than other 
people if you are to do well? 
Do your friends seem to think 
that you are good at helping 
to get things done? 
Have you found that it pays to 
tell people about the many 
things you have done? 
Do you have good times rais­
ing animals or playing with 
pets? 
Are you often troubled because 
of the size of your mouth? 
Are you troubled because your 
shoulders do not look as well 
as those of other people? 
Have you often felt bad be­
cause you have many freckles? 
Do you sometimes enjoy your­
self by going fishing, swim­



















171. Should people who cannot take 
care of themselves have help? 
172. Do you believe that most peo­
ple are honest? 
173. Do you often hear a buzzing 
sound in your ears? 
174. Do your legs often feel too 
tense? 
175. Do you often have pains in 
your head? 
176. Do most of your friends have 
the traits or qualities that you 
like? 
177. Do you have many good talks 
about things with close friends? 
178. Are there some people not in 
your family who like to talk 
things over with you? 
179. Have you found that if you 
want to be happy you cannot 
depend on others? 
180. Have you found that you can 
often get out of trouble by 
stretching the truth a little? 
181. Do you find it easy to be nice 
to people even when they do 
not agree with you? 
182. Does it usually take you a long 
time to get over it when you 
are not treated right? 
183. Do your friends seem to think 
that you help them as much 
as they help you? 
184. Are you able to tell interesting 
stories when you have the 
chance to do so? 
185. Do your friends seem to think 
that you stand by them as you 
should? 






























187. Does it seem to you that most 
of your classmates are healthier 
than you are? YES NO 
n 
188. Does it seem to you that most 
of your friends can do things 
better than you can? YES NO 
n 
189. Have you found that it is 
usually some one else's fault 
when things go wrong? YES NO 
n 
190. Do you usually take part in 
the things that are going on at 
school? YES NO 
C 
191. Do you enjoy collecting stamps, 
coins, or other things? YES NO 
d 
192. Do you often have a good time 
playing a musical instrument? YES NO 
d 
193. Do you think your hair is too 
straight or too curly to look 
nice? YES NO 
O 
194. Do you like to spend part of 
your time making boats, air­
planes, or other things? YES NO 
d 
195. Are you troubled because some­
thing is wrong with your arms 
or hands? YES NO 
O 
196. Do you believe that most peo­
ple like to see others do well? YES ON 
e 
197. Are the muscles of your arms 
often tense or tight? YES NO 
P 
198. Do you often have a stiff 
shoulder or back? YES NO 
p 
199. Do you think that the world is 
getting better? YES NO 
e 
200. Do you believe that most people 














FREQUENCY DISTRIBUTION OF SELECTED 
PUPILS BY CLASS AND SEX 
Sex 
Grade Total Male Female 
4 71 38 33 
5 69 32 37 
Total 140 70 70 
TABLE B 
SCORE DISTRIBUTION ACCORDING TO 
GRADE - LIABILITIES 
Scores 
Frequency 
Grade 4 Grai le 5 
Male Female Hale Female 
10-19 1 
20-29 1 
30-39 2 2 1 
40-49 1 3 5 6 
50-59 4 7 4 10 
60-69 15 10 10 11 
70-79 12 7 8 6 
80-89 5 3 2 3 
90-99 1 
Total 38 33 32 37 
61 
TABLE C 




Grade 4 Gra le 5 




40-49 1 1 
50-59 1 2 1 
60-69 5 6 6 8 
70-79 23 11 12 9 
80-89 7 15 7 18 
90-99 2 5 1 
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FREQUENCY OF BEHAVIOR PROBLEMS ACCORD­





1st Veek 2nd Veek 1st Veek 2nd Veek 
Talking 345 78 89 84 94 
Chewing Gum 97 24 13 38 22 
Reading 
Comic Books 74 38 23 5 8 
Walking 61 15 22 5 19 
Cat or Seal 38 18 4 9 7 
Quarreling 29 2 4 15 8 
Fighting 23 15 3 1 4 
Truancy 16 9 3 2 2 
Impudence 15 6 7 2 
Lying 12 2 4 3 3 
writing on 
Blackboard 12 6 1 3 2 
throwing 
Paper 11 7 1 2 1 
Eating 16 1 5 10 
writing 
Notes 5 1 2 2 
Profanity 4 2 1 1 
Stealing 3 2 1 
Resisting 
Punishment 1 1 
Singing 1 1 
Teasing 1 1 
65 
TABLE: G 
FREQUENCY OF OCCURENCE OF BEHAVIOR PROBLEMS 
ACCORDING TO AGE GROUPS 
Problems 9-15 ' 11-12 13-14 *—15-16 "" 
Talking 121 144 97 23 
Eating 11 5 
Chewing 
Gum 47 31 16 3 
Fighting 7 11 5 
Quarreling 8 16 1 4 
Impudence 2 9 2 2 
Lying 5 2 5 
Stealing 2 1 
Profanity 4 
Truancy 3 13 
writing 
Notes 4 1 
Throwing 
Paper 6 4 1 
Walking 43 10 5 3 
heading 




Out of Seat 13 11 10 4 
Singing 1 
TABLE H 




11 ' 4 3 I 0 
75-97 2 1 1 
38*113 5 2 1 3 3 
114-125 14 4 1 1 3 5 
126-133 22 3 1 8 7 3 
134-140 26 5 4 10 7 
141-147 21 2 3 4 6 6 
148-154 22 5 3 5 2 7 
155-161 12 1 2 2 4 3 
162-169 10 1 2 3 2 2 
170-179 2 2 
Total 140 23 14 30 37 36 
TABLE I 
SCORE DISTRIBUTION OP SELECTED PUPILS ACCORDING 
TO CHEWING GUM 
Frequency 
Scores Total 4 3 2 1 0 
79- 97 2 1 1 
98-113 9 1 1 1 4 2 
114-125 14 1 1 2 10 
120-133 22 1 1 3 17 
134-140 26 3 7 16 
141-147 21 1 1 3 16 
148-154 22 1 4 1 5 11 
155-131 12 2 1 9 
162-169 10 1 3 1 5 
170-179 2 1 1 
Total 140 6 5 14 27 88 
68 
TABLE J 
SCORE DISTRIBUTION OF SELECTED PUPILS ACCORDING 
TO COMIC BOOKS 
Scores Total 
Freque; toy 
4 3 2 1 0 
79- 97 2 1 1 
98-113 9 2 7 
114-125 14 1 2 1 2 8 
126-133 22 2 5 15 
134-140 26 2 1 23 
141-147 21 2 6 13 
148-154 22 1 1 3 2 13 
i RK_1 12 1 1 10 
162-169 10 1 9 
170-179 2 2 
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